=========================================================================
Date:         Tue, 1 Mar 1994 11:27:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Comp course requirements
 
I was recently hired as the director or the writing program at a large
community college.  I'm in the process of evaluating what I've found in
place upon arrival so that I can suggest which practices the English
department ought to consider dropping or changing.  Right now, I'm
gathering evidence for recommendations.  It would be a great help if I
could get some feedback on some issues.
 
What, if any, changes would you suggest (or, if you know of studies, have
others suggested) for departments that require students in first-year
composition courses to
 
        write all of their essays utilizing the rhetorical modes
           (classification, definition, process analysis, etc.)?
 
        pass an exit competency exam strictly based on the rhetorical
           modes--the results of which and override the grade earned
           in class?
 
        write 8 or more essays per semester?
 
I need ammunition.  Thanks in advance.
 
Joel Nydahl
=========================================================================
Date:         Tue, 1 Mar 1994 10:39:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         McDonald James C <jcm5337@USL.EDU>
Subject:      Nat'l Writing Project funding threatened
 
  The House of Representatives will be voting on federal funding for the
National Writing Project as early as noon tomorrow, Wed., March 2.  At
this point, it looks as if all funding will be cut, as the NWP is one of
the small programs that Vice-President Gore has targeted for elimination.
Many local NWP sites will not survive without federal funding.
  Funding for NWP is part of the Elementary and Secondary Education Act,
House bill HR 6.  The proposal is to cut every program listed under
H 874 and H 875 of the Congressional Record, which includes NWP.
  To support NWP funding, you need to phone your local representative's
office in Washington or his or her local office.  Ask for the education
aide.
  The chair of the subcommittee in charge of the House bill is Rep.
Kilde, phone number 202-225-4368.  The chair of the full committee is
Rep. Ford, phone number 202-225-4527.
  Spread the word.
    Jim McDonald
=========================================================================
Date:         Tue, 1 Mar 1994 11:52:53 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Beverly Wall <Beverly.Wall@MAIL.TRINCOLL.EDU>
Subject:      Re: Max. # of students in FYcomp
 
Trinity College:   15 students maximum for all writing courses at all levels.
________________________________________________________________
Beverly Wall, Director            Beverly.Wall@mail.trincoll.edu
A.K. Smith Writing Center         Voice:    (203) 297-2459
Trinity College                   Fax:      (203) 297-5258
Hartford, Connecticut 06106
=========================================================================
Date:         Tue, 1 Mar 1994 09:23:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      : Equipment advice
In-Reply-To:  <199402281715.AA00831@wiley.csusb.edu> from "Irvin Peckham" at
              Feb 28, 94 09:54:41 am
 
Our department chair tells me we may get a windfall for purchase of
equipment for a computer writing center/classroom.  We are putting
together a request for 24 workstations with network capacity, but would be
appreciative of any detail that will help us move into the present and
future as wisely as possible.  If you can tell us mistakes to avoid or
what you have learned, please do so, either on the net or off.
                --Ed White: EWHITE@WILEY.CSUSB.EDU
=========================================================================
Date:         Tue, 1 Mar 1994 14:26:50 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Comp course requirements
 
Joel,
Congrats (I think)!  So where is the new position?
As for the problems, you don't say which of those elements you
think you CAN change, politically speaking.  So, I think I'd start
by making the exit "exam" a portfolio.  Maybe, at first, that's ALL
I'd try.  The results I've seen, everywhere it's been tried, suggest
that many other changes follow from the kinds of interactions a
portfolio system involves.  Maybe, if you put the portfolio system
in place, the teachers will end up wanting to change all the modes
stuff.  And, with the portfolio, students could DRAFT 8 or more essays,
but revise/perfect three or four?  That'd change the nature of the
game a lot.
Good luck,
Bill Condon
=========================================================================
Date:         Tue, 1 Mar 1994 15:10:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: : Equipment advice
In-Reply-To:  <199403011722.AA04789@uxa.ecn.bgu.edu>
 
On Tue, 1 Mar 1994, Edward White wrote:
 
> Our department chair tells me we may get a windfall for purchase of
> equipment for a computer writing center/classroom.  We are putting
> together a request for 24 workstations with network capacity, but would be
> appreciative of any detail that will help us move into the present and
> future as wisely as possible.  If you can tell us mistakes to avoid or
> what you have learned, please do so, either on the net or off.
>                 --Ed White: EWHITE@WILEY.CSUSB.EDU
>
Ed, this is the kind of situation that usually takes me out to campuses
like yours!
 
I'll tell you more when we can talk, but latest advice in my view is
this:  MACINTOSH with ability to expand (for CDs), possibly QUADRA 610,
but NOT the "LC" (low-cost, and potentially "low class") one.
 
More important, however, is money and time for effective teacher and
student training, something that I've found is horrendously neglected in
most c and c efforts.
More later--
Debbie Holdstein
=========================================================================
Date:         Tue, 1 Mar 1994 14:30:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      : Equipment advice
In-Reply-To:  note of 03/01/94 10:21
 
Ed, according to Fred Kemp and others I have talked with the configuratio
of a computer classroom can make or break your success.  Fred says that
computer tables should face the outside walls of the classroom so that
students are not distracted by the teacher, etc.  But the chairs should
have wheels and there should be center tables free of computers so that
the teacher can call students away from the computers at times.  If
students are always seated by their computers they will tend to
continue to "play" while the teacher is talking.  Additionally, plugs
should be EVERYWHERE so that if classroom dynamics change you're not
locked into one seating arrangement dictated by outlets.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 1 Mar 1994 14:39:21 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Comp course requirements
In-Reply-To:  note of 03/01/94 09:42
 
Joel, I personally still prefer the rhetorical modes.  However, one
doesn't have to learn them all in one semester.  Tell them to choose 4-5
of the most transferable- comp/cont, analysis, classif., definition,
cause/effect- and revise them to death!  Another suggestion that I probably
should have written first is to make sure that the assignments are text-
based and include a realistic rhetorical situation or "case".  On how the
end test should affect the course grade, couldn't you either weight it
a certain percentage of the grade or better still say that a passing
final exam sould allow the teacher to award an A,B, or C based on what
she thought the student deserved from the course.  A failing grade on the
final would require a D or F from the teacher.  This method gives the teacher a
nd the work the student did all semester in invention, class participation,
group work, and revision some credit.  Better still, jump in with the rest
of us and try portfolios so that the grade isn't based on one paper!
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 1 Mar 1994 15:45:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: : Equipment advice
 
Things not to forget:
 
Who will support the classroom in terms of maintenance?  Will you be hiring a
department classroom assistant?  Will you be relying on your campus technology
people to do maintenance?  Windfalls are great to create the classrooms, but
these days you must also plan for the maintenance.  The more sophisticated the
equipment, the more need there is for good maintenance.
 
Will you be using the campus network system?  Or be internally networked?  Will
you have a server in the classroom?  Or use the campus server?  If you have a
reliable campus network system, you can use their good services and get more
for your dollars in terms of equipment.  There are pitfalls whichever way you
go.
 
We created a classroom two years ago.  At the beginning of the process, we
could only afford 286's.  Nine months later, we were able to afford 486's, IBM
clones.  We're within a couple of years of it not making any difference what
hardware you buy (i.e., Macintosh vs. the other) because the software is
merging.  The most important decision to make is the kind of networking you
want.
 
Jane Nelson, Director of the Writing Center
Dept. of English
University of Wyoming
jnelson@uwyo.edu
(307) 766-2620
=========================================================================
Date:         Tue, 1 Mar 1994 16:25:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Comp course requirements
 
Joel, I like "modes" in a way, but I don't like to assign the mode as a form.
Better to create a task which tends to elicit features of, say, comp and con
as a way of solving the problem posed by the task. And I'm with Allene--make
the task reading or data based.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 1 Mar 1994 23:40:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: Comp course requirements
In-Reply-To:  <no.id> from "Allene Cooper" at Mar 1, 94 02:39:21 pm
 
I want to second Bill Condon's idea about using portfolios to bring
about change in a writing program.  There's something about sitting down
with your colleagues and looking, not at single papers in isolation, but
at students' entire oeuvres, that helps everyone to reexamine how a
writing program is working.  That's certainly been my experience.  In
fact, it helped the instructors in the program at NU be more conscientious
about giving students written assignments--they got tired of having to
explain to their colleagues why students were doing what they were
doing, and came to feel better about simply pointing to the assignment
in the portfolio and saying, "well, as you can see from the
assignment I gave . . ."
 
It's less threatening for all to make just one overarching change
in the beginning (one big enough to create a domino effect),
and once you've won support, continue on.  As Erika
Lindemann told me when I first got into this biz, put together a
committee, get a number of different people involved ("I know you've got
lots of seniority here, and that's why I want you on my committee"),
and try to change policy by consensus.
 
best to all from a new list member, Kathleen Kelly
Director of the
Introductory Writing Programs at Northeastern U    kakelly@lynx.neu.edu
=========================================================================
Date:         Wed, 2 Mar 1994 08:05:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: : Equipment advice
 
Ed, When we set up our computer writing studio, the most helpful book was
Cindy Selfe's CREATING A COMPUTER-SUPPORTED WRITING FACILITY: A BLUEPRINT
FOR ACTION. (1989 COMPUTERS 7 COMPOSITION).       i'M sure you could contact
Cindy for info. on getting a copy (cyselfe@mtu.edu).  Christine
=========================================================================
Date:         Wed, 2 Mar 1994 09:36:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Whipple <whippl@BLUEJAY.CREIGHTON.EDU>
Subject:      Re: Comp course requirements
 
Joel said:
>
> What, if any, changes would you suggest (or, if you know of studies, have
> others suggested) for departments that require students in first-year
> composition courses to
>         pass an exit competency exam strictly based on the rhetorical
>            modes--the results of which and override the grade earned
>            in class?
 
Joel, I've taught at 2 institutions that required exit standards--make
that one institution--first it was an objective test, then it was a
holostically graded essay.  The former was a real nightmare, for who can
say that a student who has a solid C in a term and then failed (under 70%
was failing) a multiple choice/spot the error/spelling test was therefore
unable to write passably?   In general, the holistically graded exam is
more "humane", but that's like saying that one type of fear is "better"
than another.  It's less worse, not better.  I have large problems with
assertions of the efficacy of sit-down, timed-writing exams for
competency assessment, placement assessment, or writing assessment in
general; I think it's less than realistic, it's often arhetorical, and,
despite the claims of the workplace writing advocates, it doesn't really
replicate a) what they will do in the "real" world (as if college wasn't
real enough) or b) the kind of writing they will do over the next four
years.  If they've got to have an exit measurement, portfolios are by far
the way to go, I think.  Both you and the students will have more control
over the situation.
 
8 or more essays per semester? > > I need ammunition.  Thanks in advance.
 
I don't have a problem with 8 essays/term, esp. if it's a semester, not
a 10 week quarter, as long as students are given the opportunity to
choose the best 5-6 of those essays and revise them for a portfolio which
will form the core of their evaluated product.  At Creighton our new
master syllabus suggests 6 papers, 4 of which are revised for
midterm/final portfolios.  If you _have_ to count papers, that could be
considered 10 papers.
 
Thanks, Joel, for posing these questions!  I guess y'all can tell that
the exit exam issue really punches my buttons.
 
Bob W
=========================================================================
Date:         Wed, 2 Mar 1994 09:56:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Comp course requirements
In-Reply-To:  <01H9GUWMVTLE000UKL@crcvms.unl.edu> from "Allene Cooper" at Mar 1,
              94 02:39:21 pm
 
Joel:
I suspect that what Bill said is right--move toward the portfolio
exit exam and the other changes might follow.  I would think about
what your dept. really wants--they say change, but there's a lot
of history in that dept. that has a personal investment in stasis;
I would keep that in mind.  The best move, it seems to me, is
to develop a committee, have the committee do some reading and
discussion (without you _directing_ the discussion), and have the
recommendations come from the committee.
 
There's quite a lot of literature that critiques those modes as
kinds of writing.  Historically, they were used as ways of developing
texts (really, developing paragraphs), not as defining texts.  Best
source and critique in this vein are some articles Connors wrote
some years ago, "The Rise and Fall of the Modes" comes to mind.  I
think he also talks about it in "The Rhetoric of Explanation."  D'Angelo
gets at it in "The Aims of Discourse."  I don't have exact dates at
hand.
 
At any rate, I would slip a few articles like this to the committee
and watch the discussion.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 2 Mar 1994 10:43:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      job announcement
 
We have received approval for the following position.  Since we're so late
with this, we would really appreciate anything you could do to help
us get word out to potential applicants.
 
Position:  University Writing Program Director, University of North Dakota
 
The University of North Dakota seeks candidates for the position of
Director of an interdisciplinary University Writing Program.  The
Director will be responsible for coordinating the program with the
Writing Across the Curriculum program and the Writing Center.  The
position will be 75% administrative and 25% faculty.  After one year of
grant funding, the position will be supported by university funds.  This
is a full-time, 10-month position.
 
Requirements:  The individual selected must demonstrate a strong
commitment to teaching, expertise in program administration, and a
theoretically-sound approach to writing research and administration.
Experience in these areas is preferred.  A Ph.D. is required.  Candidates
must have credentials and experience which will make them eligible to
hold an appointment in an appropriate department.
 
School:  The University of North Dakota is a comprehensive university
located in Grand Forks, North Dakota.  The university has 12,000
students, making it the largest university in North Dakota, South Dakota,
and Montana.  Grand Forks is a metropolitan area of 70,000 persons
located in the heart of the Red River Valley on the eastern edge of the
state.
 
Starting Date:  August 1, 1994.
 
Salary:  Negotiable, based on qualifications and experience.
 
Deadline:  Consideration of applicants will begin April 1 and continue
until the position is filled.
 
To Apply:  Please send letter of application, resume, and the names of
five references to:  UWP Search Committee, c/o Joan Hawthorne, Writing
Across the Curriculum, Box 7100, University of North Dakota, Grand Forks,
ND 58202-7100.
 
Telephone:  701-777-3600.
 
The University of North Dakota is an Affirmative Action/Equal Opportunity
Employer.  Women and minorities are strongly encouraged to apply.
 
Thanks.
 
Joan Hawthorne
=========================================================================
Date:         Wed, 2 Mar 1994 14:59:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Evaluating Collaborative Projects
 
A colleague in the Social Work department just left my office having
deposited a good question:  When students are asked to do group
projects, how can those projects be fairly evaluated so that the
grade fairly reflects the individual students' performance in the
project?  In other words, how does an instructor who assigns a
collaborative project avoid the student complaint, "I did all (or,
2 or 3 of us did all) the work.  I don't want my grade to suffer
because one of our group didn't pull his/her weight."
 
Has anyone out there (a) developed mechanisms for setting up and
running and evaluating group projects that will deal with these
issues, and (b) come across some useful articles on the subject
to which I may refer my colleague (and look at myself!)?
 
Rich Bullock
rbullock@desire.wright.edu
=========================================================================
Date:         Wed, 2 Mar 1994 15:38:30 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Beverly Wall <Beverly.Wall@MAIL.TRINCOLL.EDU>
Subject:      Re: : Equipment advice
 
In addition to the good advice of people like Cindy Selfe and Deborah
Holdstein, you might want to look at *Approaches to Computer Writing
Classrooms: Learning From Practical Experience*, a collection of essays
edited by Linda Myers (SUNY Press, 1993).
 
We just went through this process.  My best (battle-weary) advice is to get
faculty involved from the beginning, those teachers who would actually use
such a classroom.  Start with pedagogical questions and then look for ways
that the technology can enhance teaching aims and activities.
 
______________________________________________________________________
Beverly Wall, Director                  Beverly.Wall@mail.trincoll.edu
A.K. Smith Writing Center               Voice:   (203) 297-2459
Trinity College                         Fax:     (203) 297-5258
Hartford, Connecticut 06106
=========================================================================
Date:         Wed, 2 Mar 1994 16:11:48 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Equipment Advice
 
Just a note of caution about Cindy's EXCELLENT book:  it's old, by
computer standards, so it says nothing about networks, for example,
and it was written before software authoring systems or hypertext
was at all robust.  The theoretical underpinnings in the book are
fabulous, though, so I'd concur with Christine's recommendation.
I'd also suggest Paul LeBlanc's new book (Writing Teachers Writing
Software), which does have a lot on the Daedalus software and the
pedogogy that networking makes possible.  And the collection Cindy
Selfe and Gail Hawisher edited (something like Evolving Perspectives in
Computers and Composition) is also excellent, though, again, silent
on networking and software, if I remember correctly.
 
In my experience, two arrangements work about equally well, depeinding
on the range of pedagogical approaches folks in the classroom will
use.  One is the "ring" arrangement Allene mentioned: computers around
the periphery of the room, with a seminar table in the center, and
chairs with wheels.  The other is pods:  clusters of 4-6 computers,
with chairs, again, on wheels.  The latter arrangement, unless you have
a VERY large room, excludes the center table, but it's amazingly
flexible for collaborative work, peer review, or just slogging
away individually.
 
Networking (EtherNet) is a must, and if the students have computing accounts
that include access to the Internet, then the room should be connected.
Access to Wide-Area Nets adds a whole range of possibilities that build
on what you can do with a Local-Area Net.
 
So, Ed, go for it!
Cheers,
Bill Condon
=========================================================================
Date:         Wed, 2 Mar 1994 16:27:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Thanks for comp class info
In-Reply-To:  <9402242041.AA05040@mace.cc.purdue.edu>; from "Allene Cooper" at
              Feb 24, 94 10:20 am
 
Allene,
Thanks for the infor about comp class sizes at your BSU (we have a
Ball State University in this state).
 
I'll be publishing the complete list I gather to the listserv soon.
Well, as soon as I can, ok?
 
Thanks for the info again.
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 2 Mar 1994 17:10:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Richard Leahy <RENLEAHY@IDBSU.BITNET>
Subject:      Evaluating Collaborative Projects
In-Reply-To:  note of 03/02/94 12:59
 
Rich, this isn't exactly an answer to your questions, but I can tell you how a
colleague and I run collaborative projects in an advanced writing class we
take turns teaching. We don't grade the projects, but everyone is required to
participate. We collect the projects in a class publication (along with
individualessays from everyone) which the following semester's class buys and
uses as a textbook.Students take a strong interest in quality, because they k
now next semester's class will be taking as critical a look at the papers as
they did at the previous semester's.Students unanimously agree that they lear
n a tremendous amount working so closely with other writers.
 
But suggest ungraded collaborative assignments to colleagues in other
departments? I dunno.
 
Rick Leahy
Boise State U.
=========================================================================
Date:         Wed, 2 Mar 1994 19:35:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: : Equipment advice
 
Yes, I agree with Chris's assessment. NCTE also markets the books from
Computers and Composition Press, so you can order it from them too, Ed.
Gail
 
>Ed, When we set up our computer writing studio, the most helpful book was
>Cindy Selfe's CREATING A COMPUTER-SUPPORTED WRITING FACILITY: A BLUEPRINT
>FOR ACTION. (1989 COMPUTERS 7 COMPOSITION).       i'M sure you could contact
>Cindy for info. on getting a copy (cyselfe@mtu.edu).  Christine
________________
Gail E. Hawisher
Department of English
Center for Writing Studies
University of Illinois, Urbana-Champaign
hawisher@uiuc.edu and 217-333-2989
 
=========================================================================
Date:         Wed, 2 Mar 1994 23:32:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JEANNE STROH <JSTROH@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: Evaluating Collaborative Projects
 
When I was an undergrad, I took a technical writing class that required a
collaborative project.  The teacher graded us on several small individually
written papers, the large collaborative project, and our own critiques of
the contributions of the other members of our groups.  Besides writing about
the contributions of each member, we were asked to write about the things we
thought each member had learned while doing the project.  I felt that the
teacher collected a lot of information about our participation and, therefore,
felt that everyone received a fair grade based on effort and how much was
learned.  In other classes, teachers sometimes asked for a similar evaluation
of group members for collaborative projects, but those teachers provided a
checklist for our evaluation.  As I recall, the checklists didn't give me the
as much satisfaction as the written evaluation did.  Looking around the room
while we were filling out the checklists, I noticed many of my classmates
going down the page giving top marks for every question.  The written
evaluations forced us to give much more thought to the whole collaborative
experience.
 
Hope this helps.
Jeanne Stroh
=========================================================================
Date:         Thu, 3 Mar 1994 07:00:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         FATCG@USU.BITNET
Subject:      Re: Evaluating Collaborative Projects
 
Rich:
An anthropologist here at UTah State divides his class into "clans"
for collaborative projects.  He has a dandy team evaluation form, but
he also provides outs for dysfunctional groups; for instance, a member
of a clan can petition to do the projects individually, or a group
may petition removal of a group member who is not contributing, not
showing up for meetings, and the like.  I can send his syllabus if
your colleague would like it.  Hardly anyone has taken advantage of
the petition route.  He also has an undergrad teaching fellow who
meets with the clans and reports back on any problems so they can
get group behavior on track quickly in the term.
joyce kinkead
=========================================================================
Date:         Thu, 3 Mar 1994 08:34:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: More Computer Equipment advice
 
Ed White:
 
Let me throw in five more ideas about equipping computer classrooms.  We've
run 10 computer classrooms for 8 years; by design, 5 of them are Mac rooms
and 5 are PC rooms.
 
1) I'd second the emphasis on networking, but I'd encourage you not to stop
at the classroom walls.  All of our rooms are not only internally networked
(Daedalus), they are now hooked into the Internet, which opens lots of
possibilities for teaching.  A sneaky side-benefit:  with some 200
Internetted machines available to undergraduates, we have become very
valuable to the university as a whole, which has really given us a
bargaining lever on campus for equipment and personnel updates.
 
2)  We created an administrative/professional position, currently held by
Joel Haefner, to oversee the classrooms and do other things.  We were very
frustrated when we had to depend on computer services on campus.  They were
technicians, not writing teachers.  We got computer services to fund our
position; we successfully made the argument that it was money they'd have
to spend anyway, and I think they were happy not to have to deal with the
English folks any longer.
 
3)  I have a slightly different opinion on the level of machines that you
need.  We have tended not to buy always absolute state of the art stuff.
Last summer, for example, we purchased and are extremely happy with over a
hundred Mac LCIII's.  I can appreciate Debbie Holdstein's comments about
going for all you can, and if someone dropped Quadra's on my doorstep, I'd
be thrilled.  But we have found that the technology changes so rapidly that
it's better to have a frequent and scheduled replacement program rather
than to keep changing mother boards or adding doo-dads into existing
machines.  We do, however, keep one classroom closer to state of the art
than others, and we use that room for advanced writing.  We have just found
that for the time being, we can do marvelous things in our freshman writing
classes with lower-end machines, and we have found that the administration
respects our parsimony.  If I had a choice between 1 super-duper classroom
and 2 moderate-duper ones, I'd take the two any day.
 
4)  Make sure your room has screen projection capabilities; make sure the
teacher has a workstation.
 
5)  Make certain that every teacher teaching in the computer classrooms has
a computer in her/his office.  This means graduate teaching assistants,
too.  Probably as much as anything 8 years ago when we started all this,
putting computers in TA offices made the biggest difference for making the
classrooms work effectively.
 
Doug
 
Doug Hesse
Director of Writing Programs/Associate Professor
English Department, Illinois State University, Normal 61761
ddhesse@rs6000.cmp.ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 3 Mar 1994 09:12:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Evaluating Collaborative Projects
In-Reply-To:  <9403022107.AA155001@badlands.NoDak.edu>
 
Rich -- You asked about fairly rewarding individual contribution to group
projects.  Many faculty here require students to participate in
collaborative writing projects, and they often use a variation of the
scheme I will describe.  The general philosophy is that all members of
the group receive the same product grade (this is justified by the "real
world," where members of a team sink or swim as a group), but that
individual participants can receive different process grades.  The
faculty member determines the product grade by evaluating the final
written product, in exactly the manner that any other writing assignment
might be evaluated.  The group members determine the process grade.  I've
heard about several permutations on how this is done, but generally it
works like this.  Each of say 4 members of the group is given 100 points
to distribute among group participants (sometimes excluding oneself).
Points can be distributed exactly equally or in any other way that seems
fair.  An explanation of why the points were distributed in that way is
often required.  Faculty from engineering, nursing, marketing, and
elsewhere on campus use this procedure.  They report that students tend
to be fair and consistent.  If it is at all reasonable to distribute
points equally, that's what they do.  If somebody has been a real
shirker, generally the point distributions from group members show a very
clear pattern regarding that.
 
Sometimes this plan is paired with a procedure that allows groups to
"fire" members if they aren't contributing.  Someone who is fired must
either complete the project independently or convince another group to
"hire" him or her.  Faculty say that they only very rarely need to get
involved in the whole procedure, and that groups are pretty good about
taking responsibility for themselves when the situation is clearly set
out.  Anyway, at the end of the whole project, the process grade is a
weighting factor developed by incorporating the points distributed by
group members.
 
If I haven't been clear about this or if you have more questions, let me
know.
 
One more thing.  I sent a job description to this line yesterday, for a
University Writing Program Director here at UND.  The messages my
computer gave me about it were contradictory, and I'd like to know if it
really did get on line.  Let me know?
 
Joan Hawthorne
University of North Dakota
hawthorn@badlands.nodak.edu
=========================================================================
Date:         Thu, 3 Mar 1994 08:30:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Equipment Advice
 
When thinking about room arrangements, I'd strongly encouage the pods that
Bill mentioned.  We first tried the stations around the periphery model and it
didn't work very well at all--seemed to isolate writers.  Our pods are configure
   d
so that they have four stations that face each other and are a natural for
collaboration.  The teacher is a part of the classroom, too, rather than at the
"head of the class."  And the networking is certainly the important component
in making the classroom collaborative.  Don't forget to include the coset of
ethernet cards in each computer in your budget (like we did); it adds up.  The
room we use isn't really all that large, but the pods each are connected to the
outer room walls to facilitate wiring.  And the chairs on rollers are another
"must" expense.  They need to be comfortable and adjustable.  Some students spen
   d
long hours in the writing studio.  ?Another idea that our lab director implemnt-
ed was to have cases built for the CPUs that hang down from each computer table.
   That way, the CPUs are down out of the way and off the tables; the monitors a
   re
thus more at eye level and there is more space all around.  We found that when
monitors sit on top of CPUs they are so high that the students can't see over
them to collaborate with those across the table.  Our campus "shop" custom built
the boxes for the CPUs at a reasonable price.  They also take all that wiring do
   wn
off the tables and secure it below out of sight.  I suppose tower models would
accomplish the same thing, but at greater expense.  Cheers, Christine
=========================================================================
Date:         Thu, 3 Mar 1994 09:49:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      CCCC Online, one small step...
 
Thanks to everyone who sent suggestions to Michael Day, Becky Rickly,
and I about what you'd like to see in terms of an online component
to CCCC. Informed by your wisdom, I'm putting together a report to
present to the CCCC Executive Board when it meets in Nashville.
 
But that's future stuff. Next year's convention may benefit from
those ideas. I don't think we need to wait that long to make at
least a modest step in that direction. Before we take the big
dive, we can dip our toes in the water!
 
Here's what I have in mind: We can make a few files available this
year using Listserv's fairly simple file serving capability. I've
gotten permission to store some files on Mizzou1 for a few weeks,
and Jackie Jones Royster has expressed interest and approval for
some toe-dipping.
 
I've heard at least one call from someone who can't make it to
the convention for people who are presenting to share some of
what they plan to do. This should be a means to accomplish that.
One of the files I'd like to make available would be a collection
of snippets from presentations. We don't have time or the space
to go with whole papers, but if people would be willing to share
excerpts or summaries, anything from 250-1000 words or so, please
send them to me and I'll see that they are made available (with
appropriate disclaimers about copyright and getting permission to
quote). Let's make the deadline Tuesday, March 8. Not a lot of
lead time, I know, but we'll do the best we can with what time
we've got.
 
I think this sort of thing might exemplify in a small-scale way
the main purpose for including online components with face-to-face
professional gatherings: it allows ideas and research to reach a
wider audience than can (in these tight budget times) possibly
find its way to a physical meeting--a benefit to those unable to
attend *and* to presenters.
 
If anyone is interested in giving this a go, just send me text
via email, and let me know if you have any questions or suggestions.
 
This should be interesting...
 
--Eric Crump
=========================================================================
Date:         Thu, 3 Mar 1994 09:13:04 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Comp course requirements
In-Reply-To:  <199403021628.AA23116@wiley.csusb.edu> from "Bob Whipple" at Mar
              2, 94 09:36:29 am
 
Joel, I have more respect for impromptu essays than a lot of people do; I
will have an article in CCC (December 94?) now entitled "An Apologia for
the Timed Impromptu Essay Test" setting out the best case I can muster.
Nonetheless, I agree with Bob Whipple that an impromptu essay test is an
abusrdity as an exit exam for freshman comp.  Look at what such a
requirement says: 1) one short writing sample is more valid for
measurement than many longer writings; 2) the content of freshman comp CAN
be measured by an impromptu essay (what about use of sources? revision?
reflective reading? and so on); 3) those scoring the test are more to be
trusted than those teaching the course.  I can see a good argument for
including an impromptu essay as PART of what comp teaches, even for using
a comman exam grade as some small part of the course grade, but its use as
an exit exam demeans the course and shows contempt for those teaching it.
        On the use of the supposed modes of discourse as a curricular
plan, it has the same uninformed tenacity as grammar workbooks or the
5-paragraph theme. Without theoretical or historical justification, it
persists because it provides a structure for those who can find no other.
We surely can and ought to have better curricular ideas, grounded in a
viable theory.
        As I tell my students, no point in using a waffling rhetoric.
                                --Ed White
=========================================================================
Date:         Thu, 3 Mar 1994 12:18:53 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Computer Equipment advice
 
Ed White:
 
I suggest taking a small portion of the budget for the computer classroom
and investing it in research and planning . Travel to schools which are
already using computer classrooms/labs. Interview teachers who are now
using computers to teach writing, and visit their classrooms. Interview the
administrators of those programs. Take a camcorder and tape the layout--or
at least get photos. Talk to the students who are taking the courses. Talk
to the technical people and support staff. Try out the different equipment
you see on site, in the context of its actual use. I took such a trip a
couple of years ago and learned much more than I could have from any other
information source. There's a lot of physical and practical knowledge you
can get on site that is very hard to get any other way. Also, if you visit
well-established programs, you can absorb years of their experience and
avoid the mistakes they have made. When I think of the cost of such travel
and research compared to the costs of the equipment, it seems to me the
best investment anyone could make. This is true of time, too. A week of
travel and research might save enormous amounts of time (the time of many
people) further down the line.
 
                                  Jim Crosswhite jcross@oregon.uoregon.edu
=========================================================================
Date:         Thu, 3 Mar 1994 14:27:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: Evaluating Collaborative Projects
In-Reply-To:  note of 03/03/94 08:11
 
Rich, A copyrighted program called "Cooperative Learning" is pretty nifty
for solving the problems you've brought up.  Two of its tenents are that
first, collaborative learning should always help and never hurt students, and
second that although projects are collaborative, grading is individual.  The
authors of this program, David Johnson, Roger Johnson, and Karl Smith, have
devised a number of terrific techniques to see that those two tenents
occur.  The one I like best is called the "jig saw" coupled with
"expert groups."  I've used this combination in many settings and it
has ALWAYS been successful.  Right now, I'm using the idea in my
102 which is research paper based and I'm having a ball.  I plan to
write it up as soon as the semester is over, but simply put it goes
something like this:
Students are in " base groups" which have an end of term project that
they will work on collaboratively, but each person's paper will be
graded separately.  Students are also members of another group made
up of students from the other base groups.  This group is called their
"expert group."  I created the expert groups out of students majors or
interest areas.  Expert groups are going to research "gender" issues in
their interest area and collect as much info as possible together.  Then
they will go back to their base groups as part of a "jig saw" bringing
pieces to share with members of that group.  Each student will have
provided 3-5 sources to their expert group, which in turn will compile
the sources and take them (about 15-25 sources) back to their base groups.
Base group members will have 75-125 sources from 5-6 major interest areas
to draw from for their research papers!  Students are writing summaries, et
c to share with their groups and are engaging in a lot of discussion
about what theyhave found.   The synergy is great.  Even if some students
are slouchers, there is plenty of info being passed around so that no
one in the group is hurt.  When they write their papers, they will get
individual grades.  I plan to call this the "We-Search" paper!!!
Look at a book called *Active Learning: Cooperation in the College
Classroom* by the authors I listed, publisher Interaction Book Company.
Karl Smith does fantastic workshops.  He's a little expensive, but
Susan Ledlow, who works at Arizona State University, does them just as well
and may work for less.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 3 Mar 1994 15:42:09 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Curtis ward <JCWARD@UNCCVM.UNCC.EDU>
Subject:      Re: Nat'l Writing Project funding threatened
In-Reply-To:  Message of Tue, 1 Mar 1994 10:39:53 -0600 from <jcm5337@USL.EDU>
 
Has anyone heard how the vote on NWP went?  I haven't seen anything on the tube
yet, and the local paper here in Charlotte hasn't carried anything.
 
C. Ward
JCWARD@UNCCVM.UNCC.EDU
=========================================================================
Date:         Fri, 4 Mar 1994 10:50:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Beverly Wall <Beverly.Wall@MAIL.TRINCOLL.EDU>
Subject:      Re: : Equipment advice
 
Ed White:
 
In addition to the good advice already given in this discussion, you might
want to look at *Approaches to Computer Writing Classrooms: Learning From
Practical Experience*, a collection of essays edited by Linda Myers (SUNY
Press, 1993).
 
We just went through this process.  My best (battle-weary) advice is to get
faculty involved from the beginning, those teachers who would actually use
such a classroom.  Start with pedagogical questions and then look for ways
that the available technology can enhance teaching aims and activities.
Today's hottest item will indeed become yesterday's antique in about 12
months, so beware of techno-fads.
 
I concur heartily with others who've commented on the importance of
networking, not only within your facility but with a link to the Internet.
We're using the World Wide Web right now to teach students to research
globally, and the results are stunning.
 
Beverly Wall
 
______________________________________________________________________
Beverly Wall, Director                  Beverly.Wall@mail.trincoll.edu
A.K. Smith Writing Center               Voice:   (203) 297-2459
Trinity College                         Fax:     (203) 297-5258
Hartford, Connecticut 06106
=========================================================================
Date:         Fri, 4 Mar 1994 09:23:18 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Brent <dabrent@ACS.UCALGARY.CA>
Subject:      Re: Evaluating Collaborative Projects
In-Reply-To:  <9403031700.AA32766@acs7.acs.ucalgary.ca>; from "Joan I
              Hawthorne" at Mar 3, 94 9:12 am
 
I also have used a mixture of process and product grades in evaluating
group projects.  My most ambitious group project had the whole class
collaboratively producing a book on rhetorical theory, with groups
responsible for individual chapters, and the same students divided into
*different groups responsible for editorial tasks such as documentation,
editing, proofreading, desktop publishing, etc.
 
I divided the tasks into chunks throughout the term.  For some I gave
individual marks: oral progress reports on each person's subtask,
rhetorical analyses prepared individually and included as addenda to the
book illustrating rhetorical techniques, etc.  Some marks went to
groups--interim marks on drafts, marks on final chapter submissions,
etc.  The entire finished product got a mark work 20% of the total.  It
was evaluated by two colleagues *outside* the course.  As I remember, it
got a B.  The class was incensed because of the amount of work they had
put into it, but the assessment reflected some flaws in the final product
(the editing was very uneven).  My comment that "that's life in the real
world" went over better with me than with them, but I thought the whole
process was more or less fair because of the fact that about 50% of the
marks for the project were in some way attached to individual efforts.
 
I did not, however, include firing procedures for group mambers, but I
will try this if I ever have the strength to do this again.
 
BTW, I got extremely mixed reviews on the course.  My impression was that
the students who were in it fpr a soft mark hated it, but the students
who were in it for real education loved every sweat-filled minute of it.
=========================================================================
Date:         Fri, 4 Mar 1994 21:37:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Re: : Equipment advice
 
Beverly, can you tell me a bit about World Wide Web?  You can reply to me
personally if it's info you don't think would be of interest to the net.
 
Thanks,
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
BHOWARD@CENTER.COLGATE.EDU
=========================================================================
Date:         Fri, 4 Mar 1994 21:40:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Software on plagiarism
 
Apologies for message duplicated on multiple nets--
 
I'm looking for people who are familiar with and especially who have used
software that purports to detect plagiarism and teach students how to avoid
it.  I know of one--a company called Glatt--that advertises in _College
English_.  Does anyone have experience with it?  And are there other companies
that make similar products?
 
Thanks,
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
BHOWARD@CENTER.COLGATE.EDU
=========================================================================
Date:         Sat, 5 Mar 1994 11:16:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Software on plagiarism
In-Reply-To:  <01H9LCTWDWG4001IYR@crcvms.unl.edu> from "Becky Howard,
              Department of Interdisciplinary Writing,
              Colgate University" at Mar 4, 94 09:40:40 pm
 
Software that detects plagiarism?  Very interesting!
I sniff a possible topic of deconstructive electronic inquiry.
Maybe we can construct software that will discover the
point at which we can erase the quotes from others' words
and make them our own.
[I know i should have quoted that.]
 
Irv--who also suspects he shouldn't have written/repeated
what he just did.
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 6 Mar 1994 22:39:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "ROSE NORMAN,
              UNIVERSITY OF ALABAMA IN HUNTSVILLE" <normanr@EMAIL.UAH.EDU>
Subject:      About courselpacks
 
From:   UAHIS4::NORMANR      "ROSE NORMAN, UNIVERSITY OF ALABAMA IN HUNTSVILLE"  6-MAR-1994 07:58:18.18
To:     SMTP%"R0MILL01@ULKYVX.LOUISVILLE.EDU"
CC:     NORMANR
Subj:   RE: Computers and Composition Digest 8.120
 
This is a message that a friend of mine asked me to post, concerning a
business she has started to produce coursepacks.  I've used her service
the past two quarters and found her 100% reliable.  She handles all the
copyright issues (there is a book that has titles of pre-approved journals
and books from 2500 publishers, and she calls or faxes the rest), and her
prices are competitive with local copy centers.  What she does is scan the
text into her computer, which can also handle graphics.
 
Her request for me to post the information to other writing teachers came
up because she is doing a small set of one out-of-print book for my
Writing Pedagogy course next term, and I thought others might want to buy
one of her copies when it's done.  Here's the book info:
Halpern, Jeanne.  *Teaching Business Writing:  Approaches,
  Plans, Pedagogy, Research*.  Urbana, IL: American Business
  Communication Association, 1983.  (Out of print, but was
  available in offprint from Director of Business Communication,
  Dept. of English, Purdue University.)
 
I went to a lot of trouble trying buy copies through Purdue, but my friend
was able to contact Jeanne Halpern directly, and get copyright permission
at only $1 a book.  I think it will cost about $10 when it's done.
 
I'd be glad to provide more information for anyone interested.  Or you can
phone or fax Jennifer Rountree, Academic Express 205/830-2201; fax205/830-2201
 
Rose Norman
Director of Business and Technical WRiting
University of Alabama in Huntsville
=========================================================================
Date:         Mon, 7 Mar 1994 11:59:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Course requirements
 
Thanks to those who kindly responded to my request for information on
first-year composition requirements:  Bill Condon, Allene Cooper, David
Schwalm, Kathleen Kelly, Bob Whipple, Irv Peckham, Joy Beard, Ed White,
and Emily Sinclair.  And there were others whom I've thanked in a personal
note.
 
Joel Nydahl
=========================================================================
Date:         Mon, 7 Mar 1994 11:11:20 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: Computer Equipment advice
In-Reply-To:  <199403032020.AA02646@uxa.ecn.bgu.edu>
 
On Thu, 3 Mar 1994 jcross@OREGON.UOREGON.EDU wrote:
 
> Ed White:
>
> I suggest taking a small portion of the budget for the computer classroom
> and investing it in research and planning . Travel to schools which are
> already using computer classrooms/labs. Interview teachers who are now
> using computers to teach writing, and visit their classrooms. Interview the
> administrators of those programs. Take a camcorder and tape the layout--or
> at least get photos. Talk to the students who are taking the courses. Talk
> to the technical people and support staff. Try out the different equipment
> you see on site, in the context of its actual use. I took such a trip a
> couple of years ago and learned much more than I could have from any other
> information source. There's a lot of physical and practical knowledge you
> can get on site that is very hard to get any other way. Also, if you visit
> well-established programs, you can absorb years of their experience and
> avoid the mistakes they have made. When I think of the cost of such travel
> and research compared to the costs of the equipment, it seems to me the
> best investment anyone could make. This is true of time, too. A week of
> travel and research might save enormous amounts of time (the time of many
> people) further down the line.
>
>                                   Jim Crosswhite jcross@oregon.uoregon.edu
>
I agree with the above, Ed.  Information is more important, frankly, then
the technology; these days it's almost impossible to go wrong with most
technical stuff.  The big mistake people make is investing in hardware
and leaving nothing for training, travel, exploration, discussion,
released time, etc., etc.
 
Debbie Holdstein
=========================================================================
Date:         Wed, 9 Mar 1994 21:50:35 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      CCCC Online is online
 
It's a start...
 
Every year, about a third of the Conference on College Composition and
Communication membership makes it to the convention. Probably that's
a fairly good attendance rate, especially considering the persistent
anemia suffered by so many travel budgets. But just because it's
typical doesn't mean we have to be satisfied...
 
With the kind permission of this year's program chair, Jacqueline
Jones Royster, and with the help of numerous colleagues, I put
together four files with convention (and related) information in
them. They are available to anyone with an Internet or Bitnet
connection (file fetching instructions below).
 
We offer this tiny slice of the conference not as a substitute for
being there, but as gesture toward better inclusion. In an
increasingly networked world, we can often find ways to peck away at
the limitations geographic distances and financial constraints put
on our ability to interact as a community. This is a modest gesture,
perhaps, but perhaps it's also the beginning of future efforts that
will be more effective.  I hope.
 
--Eric Crump
 
* * * * * * * * * *
The four files are:
 
CCCC94 CALL      The text of Jacqueline Jones Royster's Call to
                 Convention as published in the Convention Preview
                 guide.
CCCC94 ONLINE    The text of a proposal asking the CCCC Executive
                 Committee to, in some fashion, support a more complete
                 online conference in conjunction with the 1995
                 convention.
CCCC94 SAMPLING  A selection of abstracts offered by presenters at the
                 convention in Nashville.
CCCC94 RHETNET   An online flier announcing the development of a new
                 netjournal devoted to rhetoric and writing--not
                 specifically or officially tied to the convention, but
                 some CCCC members might be interested in joining the
                 effort.
 
To get any of these files, send email addressed to:
listserv@mizzou1.bitnet
or
listserv@mizzou1.missouri.edu
 
leave the subject line blank, and in the first line of the note, put:
get <filename> <filetype>
 
So, to get the Call to Convention file, type:
get cccc94 call
 
to get the CCCC Online proposal, type:
get cccc94 online
 
and so on. After typing the 'get' command, send the note as you would
any other email message.
 
If anyone has trouble getting these files, write to me at:
LCERIC@mizzou1.bitnet or LCERIC@mizzou1.missouri.edu
=========================================================================
Date:         Fri, 11 Mar 1994 08:54:07 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Resent-From: Eric Crump <LCERIC@MIZZOU1>
Comments:     Originally-From: Tharon Howard <tharon@hubcap.clemson.edu>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      Re: CCCC Online
 
FYI
--Eric
----------------------------Original message----------------------------
Eric,
 
I made the CCCC's files available via gopher.  I would suggest that
those of us at sites which maintain gopher servers request that links
be made to the server here at Clemson in order to maximize the
distribution of these files, and I've provided the necessary link-info
below.  Perhaps you should also announce this to lists like PURTOPOI,
MBU-L, HUMANIST, RHETORIC, WAC-L, WPA-L, etc. and encourage people on
those lists to do the same.  Tharon
 
#
Type=1+
Name=CCCC Online
Path=1/Academic Departments/College of Liberal Arts/Department of
 English/Electronic Publications and Texts/CCCC Online
Host=hubcap.clemson.edu
Port=70
URL: gopher://hubcap.clemson.edu:70/11/Academic Departments/College of Liberal
 Arts/Department of English/Electronic Publications and Texts/CCCC Online
 
 
Size       Language      Document Type
---------- ------------- ----------------------------
.5k        English (USA) application/gopher-menu
.5k        English (USA) application/gopher+-menu
.5k        English (USA) text/html
 
 
Server Information
 
 
 
-----------------------------------------------------------------------
Tharon Howard                       Internet: tharon@hubcap.clemson.edu
Clemson University                    BITNET: THARON@CLEMSON
=========================================================================
Date:         Fri, 11 Mar 1994 12:52:47 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      FY Comp Class Numbers
 
Background
A few weeks ago I asked folks to email me the maximum numbers of
students their schools allowed in first-year comp classes.  I got over
30 responses, and I'll post thank-you's to all those who gave me
numbers.
 
For now, I've been having a number of problems getting this data
turned into an email-able file, so I'm going to be as brief as
possible.
 
How To Read and Add To This Table
As y'all can imagine, different people call their first year comp
classes different things.  I tried to list 4 categories, based on the
information I received from people, and I included a "OTHER/NOTES"
category for needed details.
 
If I have misrepresented your school, I apologize, and wish you'd send
me corrections personally (unless WPA readers request differently). I
also would appreciate folks sending additional information to me
personally. If y'all can live with this arrangement of sending
corrections and additions to me personally, I'll post the update after
CCCC.
 
                First Year Composition Class Maximum Numbers
 
INSTITUTION     COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Babson           20
 
Ball State       25          20          18                   Dev I & II = 18
 
Bemidji          30                                           Can go to 31
                                                              & 32 late
                                                              registration
Bridgewater
State Col.       24          24          20
 
Boise State
University       25                                           all comp classes
                                                                have 25
 
Brandeis        15 freshman
                writing
                seminars
 
Creighton U     23          23(?)
 
Connecticut     17 writ.                                     up recently
College         seminars                                     from 15
                in lit &
                culture
 
George
Mason           24                                          Down from high
                                                            of 27, 7 years
                                                            ago
 
Illinois
State U        23           18
 
Indiana
University/
Purdue U at
Indianapolis   25                                          27 can register;
                                                           commuter school
                                                           so number always
                                                           drops
 
Kapiolani
Community
College                                                   I wiped out data!
                                                          Sorry.
 
Longwood      22
College
 
Mesa          26                                          fy comp 26
Community
College
 
Northwestern  15 = full                                  All comp classes
U             16 = max
 
Norwalk       25
Community
College
 
Purdue U      *26       *26         18/19               *change fall
                                                         '94 to 27
 
Salem State    25                    15
College
 
Skidmore      15                     15         17       Writing Intensive
                                                         Courses 17
 
Trinty
College       15                                         max in all
                                                         courses 15
 
University
of Alabama    21        22          15         15       Poetry, fiction,
                                                        honors  15
 
UCLA          25                    15                  Basic Writing II
                                                          20
 
U of
Denver        *18/20                                   *spring 20
                                                         fall  18
 
U of
Kansas        21                                       fy comp 21
 
U of
Michigan      22                    16
 
U of
Missouri      20
 
U of Neb
at Omaha      16        20
 
U of
Richmond      18        18
 
U of South
Illinois      25
 
U of SW
Louisiana     28        28                               can go to 31
                                                         late registration
 
U of Tulsa    20        20        12
 
Western
Illinois
U             22
 
U of WI                                                 2nd course for
LaCrosse      23        20                              students who need
                                                        more after lst course
----------------------------------------------------------------------------
 
Additonal Schools/Information
I also received and lost data from Jim Porter, Purdue University. Jim
has compiled a list of additional schools, and I will get that again
after spring break.
 
Jim McDonald at the University of Southwestern Louisiana also
recommended an excellent Eric Document (I'll get that number for y'all
also). In 1989 Jim and some folks down there sent out surveys to all
the Louisiana colleges and universities and collected data on class
sizes, training, overall number of students a teacher could be
responsible for, number of part-timers, number of graduate student
instructors, number of professors, and more.  I did not include Jim's
numbers in this chart because they did not match up evenly with the
categories I developed.  Still, I found it very interesting reading.
 
 
Hope this table comes through intact.  If folks are wanting
hardcopies, I'll be happy to mail a very neat table with borders to
you. My email and snailmail addresses are below.
-----------
Kim Ballard
Dept of English
Purdue University
West Lafayette, IN 47907
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 12 Mar 1994 17:40:32 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      CCCC Online file update
 
FYI: I posted updated versions Saturday afternoon of
CCCC94 SAMPLING and CCCC94 RHETNET. Both include additions.
If anyone has any more CCCC information they'd like to share,
including presentation abstracts, send em my way and I'll add
them to the files.
 
--Eric
=========================================================================
Date:         Sun, 13 Mar 1994 14:30:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Yo, Doo-ane
 
I want to welcome former 'Zonie Duane Roen to WPA. Did you enjoy the
basketball game last night?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 13 Mar 1994 21:56:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Special Plea
 
This is a special plea to members of WPA. It's a great idea to have your
students subscribe to these professional discusion lists, and I fully support
the practice. However, many of them seem to stop checking their mail after a
short period of time, their mailboxes fill up, and all WPA mail that can't be
delivered to them comes bouncing back to my mailbox--sometimes many times as
the local listserv attempts repeatedly at various intervals to deliver the
mail. Sometimes I will find 50 to 100 error messages in my mail if the list is
particularly active. If you want your students to learn how to subscribe to a
list, WPA is a good one to practice on, as long as they unsub when they lose
interest (i.e. they find out what we really talk about). If you simply want
them to read on the list, perhaps you can haveyour campus newsreader subscribe
and everyone can read through the newsreader. I issue this plea now as I am
about to head out for 5 days in Nashville where I will be unable to tend my
mail. I'll appreciate your help. Thanks, Your friendly listowner, aka>
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 14 Mar 1994 10:23:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: Yo, Doo-ane
 
Dear David,
I was a little disappointed, but I like Frieder.  See you in Nashville.
Regards,
Duane
 
dhroen@mailbox.syr.edu
 
Duane  Roen
The Writing  Program
239 H B. Crouse Hall
Syracuse University
Syracuse, NY  13244-1160
(315) 443-1083 (dept)
(315) 443-4091 (direct line)
(315) 443-1220 (fax)
 
Home:  120 Windsor Place
               Syracuse, NY  13210-3055
               (315) 476-6734
=========================================================================
Date:         Mon, 14 Mar 1994 15:30:24 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Warning -- original Sender: tag was baron@UX1.CSO.UIUC.EDU
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      question for essay placement grading
 
Can you help settle a difference of opinion between essay placement
graders and our tests and measurements people?
 
We currently give a 35 minute essay prompt during pre-freshman placement
testing during the spring and summer.  There are 7 different testing
dates and we like to supply 7 different prompts to be administered.
The essays are administered on Saturday and graded holistically on
Sunday.  There are anywhere from 1200 - 1800 students taking the essay
at any given time.
 
The tests and measurements folks want to reuse a prompt for 2 sittings
in order to determine reliability.  Our graders feel that if they have
to grade 3,000 essays on the same prompt they will go nuts, glaze
over, and, consequently, that this will affect their reliability.  It
seems to me that they will lose the ability to discriminate sufficiently
well by the time the prompt is repeated, but tests and measurements are
adamant that only by repeating the prompt can reliability be assured.  They
are willing to listen to expert opinion, however.
 
What do you think?  (Ed White, are you out there?  Any not left for
Nashville yet?)  Is any of this clear?  Answer privately or on the net.
 
Dennis
--
debaron@uiuc.edu                   (\                   217-333-2392
                                   \'\             fax: 217-333-4321
Dennis Baron                        \'\         ____________
Department of English               / '|       ()___________)
University of Illinois              \ '/        \ ~~~~~~~~~ \
608 South Wright St.                  \           \ ~~~~~~~~~ \
Urbana, IL 61801                      ==).          \ __________\
                                     (__)           ()___________)
=========================================================================
Date:         Mon, 14 Mar 1994 15:37:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: CCCC Online, one small step...
In-Reply-To:  <199403031603.AA12555@uxa.ecn.bgu.edu>
 
Eric, what you're doing sounds wonderful.  Keep it up, and I look forward
to seeing you at CCCC.
 
Debbie HOldstein
=========================================================================
Date:         Mon, 14 Mar 1994 13:45:30 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Nadine Misiaszek <nmisiasz@SCIENCES.SDSU.EDU>
Subject:      DVL Position Announcement
 
March 2, 1994
 
 
The Department of Rhetoric and Writing Studies at San Diego
State University is seeking applicants for the position of
distinguished visiting professor for the academic year 1994-
95. If you know of individuals who might be interested in
applying for the position, please pass the following
announcement along to them.
 
 
 
POSITION ANNOUNCEMENT
 
 
 
Department of Rhetoric and Writing Studies
 
San Diego State University
 
San Diego, CA 92182-0422
 
 
Distinguished Visiting Professor; full-time, one-year
appointment academic year 1994-95; rank and salary
commensurate with experience.
 
Ph.D. in Rhetoric or English.  Requires area of
specialization and research interest, as demonstrated by
strong publishing record, in rhetorical theory and history
of rhetoric.   Prefer expertise and experience in teaching
graduate seminars and participating with faculty in
developing writing programs, supervising undergraduate and
graduate students in composition-related activities, and/or
administering writing program.
 
Direct inquiries or letter of application indicating
teaching and research interests with detailed vita and names
of three references to Professor Sherry Little, Department
of Rhetoric and Writing Studies, San Diego State University,
San Diego, CA 92182-0422 (e-mail slittle@ucsvax.sdsu.edu).
Review of files will begin April 15 and continue until
position is filled.
 
SAN DIEGO STATE UNIVERSITY IS AN AFFIRMATIVE ACTION/EQUAL
OPPORTUNITY EMPLOYER.  The university has a strong
commitment to Affirmative Action and encourages women,
members of all ethnic groups, and people with disabilities
to apply.
 
-----------------End of forwarded message---------------
=========================================================================
Date:         Mon, 14 Mar 1994 23:51:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00lkhanson@BSUVAX1.BITNET
Subject:      Re: CCCC Online is online
 
Thanks, Eric, for all your effort!
Linda Hanson
=========================================================================
Date:         Tue, 15 Mar 1994 10:29:54 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      question for essay placement grading
 
Dennis,
Generally, the only way to make certain you are reading reliably is to
repeat the prompt and compare the readings.  But you can jury rig a test,
if you will, by introducing some of the earlier prompts into a later
reading, though you'd have to set up your test sessions differently.
Why not do this:
1.  Use two prompts in each session.  You could give writers a choice,
or just have every other student write about a different prompt.
2.  Standardize your readers on samples from both prompts and have them
read.  That would be 600 essays on each of two prompts, introducing
some variety into their day.
3.  Repeat the prompt set at a later test date.  That way, you get readings
from like prompts on different days, allowing you to examine reliability,
but your readers get more variety--on both days.
 
Before we made the shift to portfolios, we used about twelve prompts,
two at a time, giving students a choice.  They had 50 minutes to choose
and to write an argumentative essay.  We tested at orientation, which
here runs for about two months--June 15-August 15--and we tested in
groups of about 120-150 at a time.  The system worked well for the
readers, I think, and we were able to test for reliability, as well as
track the performance of the different prompts.
 
Good luck, Dennis!
Bill
 
Bill Condon
English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu or userlcbk@umichum
=========================================================================
Date:         Tue, 15 Mar 1994 11:54:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ben Reynolds <ewt2@JHUNIX.HCF.JHU.EDU>
Subject:      Re: question for essay placement grading
 
Dennis,
I'm basically a lurker on this group,
but in my youth was a reader for AP Language & Comp,
where you work for 5 days on the same prompt.  It really wasn't so painful.
In fact, the pleasure of finding a really good (or bad)
response was shared table
-wide and sometimes room-wide.  As a reader, I think I grew comfortably
acquainted with the range of responses and was able to attend more to how
the response was presented.  I think of Milton presenting on which is
greater, the night or the day?  The pleasure isn't in what is answered but
how.
Ben Reynolds                                  (410)516-0161
Coordinator, Academic Programs          FAX   (410)516-0804
Center for Talented Youth               The Johns Hopkins University
3400 N. Charles St.                     Baltimore, MD 21218  USA
=========================================================================
Date:         Tue, 15 Mar 1994 10:32:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: question for essay placement grading
 
I was also a reader for AP literature and comp in my youth and agree that it's
entirely possible to devote 5 days to reading essays on the same prompt.  When
we did placement essays here, we used different prompts under the theory that
the prompt would become general knowledge and thus give students writing the
essay at later times an unfair advantage.  That is probably a valid reason for
continuing to use different prompts, but perhaps you could use the same prompt
for the first and last session.  It became clear to us, as we used those
different prompts, that some were far better than others in eliciting writing
from students.  So that's an issue, too, particularly if students are given a
choice of prompts.
 
Jane Nelson, Director of the Writing Center
Dept. of English
University of Wyoming
jnelson@uwyo.edu
(307) 766-2620
=========================================================================
Date:         Mon, 21 Mar 1994 13:02:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: Software on plagiarism
In-Reply-To:  <199403050423.AA13240@uxa.ecn.bgu.edu>
 
On Fri, 4 Mar 1994, Becky Howard, Department of Interdisciplinary Writing, Colga
 
> Apologies for message duplicated on multiple nets--
>
> I'm looking for people who are familiar with and especially who have used
> software that purports to detect plagiarism and teach students how to avoid
> it.  I know of one--a company called Glatt--that advertises in _College
> English_.  Does anyone have experience with it?  And are there other companies
> that make similar products?
>
> Thanks,
>
> Becky Howard
> Department of Interdisciplinary Writing
> Colgate University
> BHOWARD@CENTER.COLGATE.EDU
>
Avoid this stuff like the plague!!!!!!!
 
 
Deborah Holdstein
Governors State University
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Mon, 21 Mar 1994 13:00:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: question for essay placement grading
In-Reply-To:  <199403161955.AA23019@uxa.ecn.bgu.edu>
 
On Tue, 15 Mar 1994, Bill Condon wrote:
 
> Dennis,
> Generally, the only way to make certain you are reading reliably is to
> repeat the prompt and compare the readings.  But you can jury rig a test,
> if you will, by introducing some of the earlier prompts into a later
> reading, though you'd have to set up your test sessions differently.
> Why not do this:
> 1.  Use two prompts in each session.  You could give writers a choice,
> or just have every other student write about a different prompt.
> 2.  Standardize your readers on samples from both prompts and have them
> read.  That would be 600 essays on each of two prompts, introducing
> some variety into their day.
> 3.  Repeat the prompt set at a later test date.  That way, you get readings
> from like prompts on different days, allowing you to examine reliability,
> but your readers get more variety--on both days.
>
> Before we made the shift to portfolios, we used about twelve prompts,
> two at a time, giving students a choice.  They had 50 minutes to choose
> and to write an argumentative essay.  We tested at orientation, which
> here runs for about two months--June 15-August 15--and we tested in
> groups of about 120-150 at a time.  The system worked well for the
> readers, I think, and we were able to test for reliability, as well as
> track the performance of the different prompts.
>
> Good luck, Dennis!
> Bill
>
> Bill Condon
> English Composition Board
> 1025 Angell Hall
> University of Michigan
> Ann Arbor, MI 48109
> Bill_Condon@um.cc.umich.edu or userlcbk@umichum
>
Dennis, I agree with this completely (and couldn't have said it better
myself); this is almost exactly what we've worked out at GSU.
 
More significantly, DON'T let the stats people control your process.
There is always a danger of that, and they're not writing people. That's
what I'd like to discuss with you some time.
 
Good to see you (however briefly) at CCCC.
 
Debbie Holdstein
Governors State University
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 22 Mar 1994 12:31:13 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
Comments:     Resent-From: Allene Cooper <RENCOOPE@IDBSU>
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      TA positions open
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
*** Forwarding note from RENCOOPE--IDBSU    03/22/94 12:30 ***
To: WAC-L   --UIUCVMD
 
From: Allene Cooper
Subject: TA positions open
This is a double listing.  Please pass the information on to any interested
students.
 
Boise State University's English Department has
several Teaching Assistant positions open for Fall 1994.  TAs will receive
$6,000 stipend plus waiver of graduate tuition and fees.  TAs must enroll in th
e Master of Arts in English as full-time graduate students each semester they
hold the assistantship.  For information, contact Dale K. Boyer, Director of Gr
aduate Studies, English Department, Boise State University, 1910 University
Drive, boise, ID 83725 (Telephone: (208) 385-1246; 385-1189; 385-3111)
 
The last phone number listed is mine.  Students are welcomed to call me
for information.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 22 Mar 1994 17:04:08 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University Writing Programs
Subject:      Fulwiler Article
 
Does anyone recall reading an article by Toby Fulwiler about 50/50 courses
in English (i.e., those that are are devoted half to writing and half to
reading)?  I read it somewhere, but can't remember where or when.  Of course,
there are lots of things I can't remember.  I wonder whom I'm writing to ....
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | University Writing Programs     |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| BITNET:  DWCHAPMA@SAMFORD       |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Tue, 22 Mar 1994 08:49:57 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Nadine Misiaszek <nmisiasz@SCIENCES.SDSU.EDU>
Subject:      Job posting - Rhetoric
 
March 22, 1994
 
 
The Department of Rhetoric and Writing Studies at San Diego
State University is seeking applicants for the position of
distinguished visiting professor for the academic year 1994-
95. If you know of individuals who might be interested in
applying for the position, please pass the following
announcement along to them.
 
 
 
POSITION ANNOUNCEMENT
 
 
 
Department of Rhetoric and Writing Studies
 
San Diego State University
 
San Diego, CA 92182-0422
 
 
Distinguished Visiting Professor; full-time, one-year
appointment academic year 1994-95; rank and salary
commensurate with experience.
 
Ph.D. in Rhetoric or English.  Requires area of
specialization and research interest, as demonstrated by
strong publishing record, in rhetorical theory and history
of rhetoric.   Prefer expertise and experience in teaching
graduate seminars and participating with faculty in
developing writing programs, supervising undergraduate and
graduate students in composition-related activities, and/or
administering writing program.
 
Direct inquiries or letter of application indicating
teaching and research interests with detailed vita and names
of three references to Professor Sherry Little, Department
of Rhetoric and Writing Studies, San Diego State University,
San Diego, CA 92182-0422 (e)mail slittle@ucsvax.sdsu.edu).
Review of files will begin April 15 and continue until
position is filled.
 
SAN DIEGO STATE UNIVERSITY IS AN AFFIRMATIVE ACTION/EQUAL
OPPORTUNITY EMPLOYER.  The university has a strong
commitment to Affirmative Action and encourages women,
members of all ethnic groups, and people with disabilities
to apply.
=========================================================================
Date:         Wed, 23 Mar 1994 12:03:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         APYOUNG@CLEMSON.BITNET
Subject:      Re: Fulwiler Article
 
David, Toby tells me of two articles on 50/50 courses.  One is
in the Writing in the Disciplines book edited by Herrington and
Moran (MLA 1992) and the other is in Teaching Advanced Comp, ed.
by Adams and Adams (Heinemann, 1991):103-118.  Art
=========================================================================
Date:         Wed, 23 Mar 1994 10:05:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Fulwiler Article
In-Reply-To:  note of 03/22/94 16:06
 
Hi, David.  I don't have a response to your query.  I just wanted to
say, "Hi."  It was nice meeting you in person at 4Cs.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 23 Mar 1994 11:45:47 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      CCCC95 Online
 
I'm happy to report that the CCCC Executive Committee agreed to
help support an online component to the CCCC convention in Washington
next March. This is an exciting development. CCCC95 Online will help
make the convention more accessible to members of the organization, and
with the theme in mind ("Literacies, Technologies, Responsibilities"),
it will give us all a very appropriate venue in which to carry on
conversations about the implications technology has for the profession
and for education in general.
 
CCCC will provide the means to obtain clerical help for managing the
relatively large amount of text that will be made available, things such
as the program schedule and abstracts of presentations (both of which
will be in big demand, judging from comments made this year by
people who couldn't attend or who hadn't yet received the print copy
of the program). But the plan calls for going beyond merely providing
convention information. We expect to provide opportunities for
communication and collaboration as well through (at least) a
series of mailing lists devoted to discussion about issues and
ideas pertinent to the convention.
 
New communication environments mean new possibilities for constructing
productive intellectual spaces. Even though many people are quite
used to interacting with each other and with information online,
the convergence of a traditionally face-to-face convention with
network communications may result in some interesting and unforeseen
opportunities. I hope.
 
Both information and communications aspects of the online conference
are going to require some coordinated resource acquisition effort
(gee, it sounds like we're going to work for the gov'mint or
something), which is to say that at present we don't have
access to a single network location that can provide everything
we need. I hope we can start this summer finding sites that will
provide mailing lists, gopherholes, & whatnot for use by CCCC Online.
Anyone who is interested in this project and willing to help make
it happen should drop me a note at LCERIC@mizzou1.missouri.edu.
 
Just as soon as Computers & Writing 94 is history, I'm going to be
ready to dive into this project (assuming, of course, that I survive
C&W intact!).
 
--Eric Crump
=========================================================================
Date:         Wed, 23 Mar 1994 12:51:00 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Marty Lewis <MLEWIS@UTB.BITNET>
Subject:      Definitions of Success in Developmental Writing Programs
 
Folks:
 
I need some help as pronto as you can manage it. My university (UT-
Brownsville) is remodeling (or perhaps razing and rebuilding) its
entire developmental program.  The first part of our task is to de-
fine success and identifies measures for it. I am aware of some
standard stuff: next course success, retention, GPA comparisons,
student satisfaction, even cost per successful credit hour, or
enrollment in upper division courses. I'm looking in all the standard
places, but find no definitive review or bibliography.
 
Please send me any references you know of----privately or through
the list, whatever protocol is required.  If there is a significant
volume of private replies, I will collate them and share with those
who are interested.
 
Thanks
 
Marty Lewis
=========================================================================
Date:         Wed, 23 Mar 1994 14:30:45 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University Writing Programs
Subject:      Re: Fulwiler Article
In-Reply-To:  Message of Wed, 23 Mar 1994 12:03:00 EST from <APYOUNG@CLEMSON>
 
Thanks, Art, for the citations.  It was the article in TEACHING ADVANCED
COMPOSITION that I had read.
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | University Writing Programs     |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| BITNET:  DWCHAPMA@SAMFORD       |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Wed, 23 Mar 1994 17:23:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Lavendel at Edge-employees
              <smtplink%Brian_Lavendel_at_Edge-employees@EDGEWOOD.EDU>
Subject:      Re: question for essay placement grading
 
Dennis,
 
My question is WHY are your "test and measurements people" concerned with the
reliability of your placement? Are you finding problems with the placement
results? In other words, are students being "mis-placed"? If not, it shouldn't
be an issue. And I agree with Debbie that such matters ought to be decided by
the composition faculty--not by psychometricians. We should use psychometric
tools to HELP us in our work, not hinder.
 
If there are problems, it might have to with the type of test. For instance,
perhaps a 35 minute essay does not accurately reflect a student's ability to
prosper in your curriculum. As far as the prompts themselves go, research has
shown that a student's writing ability (as measured by such tests) varies
greatly from topic to topic (as Jane found). So reliability is elusive at any
rate. I'd rather have a test that reflects my curriculum and has students using
writing in ways that match what goes on in the classroom. (In a perfect
world....)
 
Brian Lavendel
Edgewood College
Madison, WI
lavendel@edgewood.edu
=========================================================================
Date:         Thu, 24 Mar 1994 11:05:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: Job posting - English/Teacher Education
In-Reply-To:  <199403230204.AA28162@uxa.ecn.bgu.edu>
 
Please pass along the following announcement to interested colleagues,
recent graduates, and/or soon-to-be Ph.D's.  We eagerly seek a strong pool
of applicants:
 
The English faculty of Governors State University are looking for a
colleague to coordinate our English Teacher Education Program.  Interest
in teaching, scholarly potential, and demonstrated ability to interact
with secondary school teachers, school districts, and administrators are
essential.
 
Qualifications:  Ph.D Preferred.  Candidates should demonstrate
substantive experience as a supervisor of student teachers and ability to
teach such courses as Methods of Teaching English, Literature for
Children and Adolescents, Composition and Rhetoric or History of Rhetoric.
 
Application Procedure:  The position is available September 1, l994.
Review of applications will begin march 28, l994.  Salary is
competitive.  Applicants should send a letter of interest, current vita,
three letters of reference, transcripts, and other supporting
documentation.  Applications should be forwarded to:
 
         Profs. Deborah Holdstein and Mary Bookwalter, Co-Chairs
                        ETE Position
                Division of Humanities and Social Sciences
                Governors State University
                University Park, IL 60466
 
Governors State University is committed to achieving excellence through
diversity.  The university encourages applications from women and
ethnic/racial minorities.  Governors State University is an affirmative
action/equal opportunity employer.
=========================================================================
Date:         Fri, 25 Mar 1994 11:23:12 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Warning -- original Sender: tag was baron@UX1.CSO.UIUC.EDU
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Bill Condon's email address
 
I'm trying to get Bill Condon's email address.  It's not on his
GOPHER listing.  Bill, you other there?  Anyone else, send it to me,
please.
 
Thanks.
 
Dennis
--
debaron@uiuc.edu                   (\                   217-333-2392
                                   \'\             fax: 217-333-4321
Dennis Baron                        \'\         ____________
Department of English               / '|       ()___________)
University of Illinois              \ '/        \ ~~~~~~~~~ \
608 South Wright St.                  \           \ ~~~~~~~~~ \
Urbana, IL 61801                      ==).          \ __________\
                                     (__)           ()___________)
=========================================================================
Date:         Sat, 26 Mar 1994 10:21:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      leavis query?
 
dear colleagues--at the margins of my memory is an article or chapter,
perhaps by David Bartholomae, that's an analysis of the influence of F.
R. Leavis.  It's in a comp. context, and had to have been within the
past 3 years.  Does this sound familiar to anyone?  thanks in advance,
Kathleen Kelly  kakelly@lynx.neu.edu
=========================================================================
Date:         Sun, 27 Mar 1994 14:43:20 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Definitions of Success in Developmental Writing Programs
In-Reply-To:  <199403240057.AA06220@wiley.csusb.edu> from "Marty Lewis" at Mar
              23, 94 12:51:00 pm
 
On success in developmental writing programs, watch out for a concept
called "predictive validity" for placement; it means that students doing
poorly on a placement test should flunk out of college, if the test is
valid.  Uninformed statistical folk use that to badmouth placement
procedures that help students succeed, thereby lowering that kind of
validity.
                                --Ed White
